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ABSTRACT

o S This document consists of a compilation of three
separate 4-page brochures by the same authors: (1) understanding
babies and toddlers; (2) understanding three to six-year olds; (3)
disciplining preschoolers. The first brochure covers bonding and
attachment, infant temperament, patterns of growth, and the

characteristics of children during the first, second, and third years
of l1ife. The second brochure describes characteristics of 3=, 4-, and

5-year-olds and ways of promoting the child's self-image. The third _

brochure points out characteristics of 3- and 4-year-olds that should
be considered in disciplining them; describes a way of thinking about
discipline that differentiates between rigid enforcement, permissive
discipline; and developmental discipline; advises parents to set
limits, be a model for children to copy, and use natural :
consequences; points out causes of children's misbehavior; and urges
parents to teach their children ways to handle jealousy, anger, and

aggression. (RH)
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tJnderstanding babies and toddlers

For a long time behavioral scientists
have been observing how babies grow
and learn. They agree it’s a slow series
of achievements that arre”remarkably
parents are in charge of chlldrearmg
and promioting this process, three

factors make each child different from
all others: hereditary temperament
dictates how children react to living;
environment is the culture or places

where children live; and experiences
they have daily. All contribute to the
formation of personality, attitudes,
and behavior:

Ideas about baby rearmg have ]

changed but the needs of babies remain
the same. Most parents are well
equipped to love their children but
soon discover love isn’t enough. In &

survey.of young parents 90 percent
desired “heIp to make the job of
paretting easier.”” Research has pro-
vided information that increasesa
parent’s knowledge about how babies
develop. That makes it possible to
provide childhood experiences leading
to successful achievement and to
natientiy aeéebi 1he friaTs and ekkbrs

A remarkable reIatlonshlp 1s deveI-

oped between parents and infants
during the early months of life. No one
is exactly sure about the mysteries of

bonding, but in the hours after birth

mothers; fathers; and newborns start
falling madly in love with one another.
Somme hospitals place newborns in
mother’s arms, next to her skin,

breasts, and the sound of her beatmg
newborn
Although baby s attachinent to

mother does not mstantly occur,
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preferences for mother’s voicz as early
as the third day. It is believed that the
soothing effects of motlier’s handling;
feeding, and care of baby promotes

attachment to her:

infant attaehﬁent mcreases during

not beiong to their mother or father:
They may show shyness, but it will
disappear. By one year they can be
extremmely upset whern left with strang-

ers uniess they have a warm- up time
and gradually Iearn 1hat when you

caregiver who will continae the warm;
attentive care you wish for your infant.
. Attachment is a special relationship
between a child and adult that endures
through time: They need a continu-
ously responsive adult who meets their
need for positive interactions and
responds to distresses of hunger and

discomfort: Infants need to be con-
stantly reassured that the world is a
good place in which to live.
How do parents build attachments
and trust?
respond promptly to baby’s cries
taik to babies and tell them what
you’re doing
hold babies securely while bathmg as
you let them feel the warm water
around them
play with baby’s toes, fingers; hair,
cheeks, legs
cuddle baby closely while feeding
and relaxing together
¢ concentrate on smiling at baby’s face
when dressmg or dlapermg

Nor Caterlng to 1nfanﬁs in the flrst year

usually resultsina happler more alert
one-year-old. Infants act to satisfy
their needs ofthe moment. The more
adequately needs are miet, the more

satisfied they become: Crying is

normal, wakmg at mghtﬁxfsﬁngrfrnal
curiosity is natural and desirable. A
great-grandmother who seemed to
kﬁnﬁoyy ‘what scientists are just discover-
ing said; ‘‘The first year baby is boss,
after that parents take over:.”’ Infants
have a hard time if parents expect them

to understand directionis ani obey riles

before they are abIe Lots of child
Parents become angered when mfants
do not remember or behave according
to adult expectations that are beyond
baby’s capability.

The skills of mothering and father-
ing do not require special knowledge or
social graces. They do require aware-
ness and a decision on the part of
parents to give a child the best start
they can. Smiles, gentle pats; kisses;
and hugs give baby a different message

than frowns; 1mpat1ent handlmg, and
little touching. Your manner of atten-
tion tells the infants how worthwhile
they are: Infants’ responses are limited

at first. But sometime in the second
month; don’t be surprised if baby stops
in the middle of feedirig to look
lovingly at you: In later months, you
will notice that your infant, who has
had steady, gentle attention to cries _

and is picked up and handled frequently,

will fuss less and be niore alert than
those who haven’t had this advantage:

Baby’s temperament

Ybij may think all thiS infdkinatibn is

child has been screammg and klckmg
smce b1rth‘7 lt s.even worse if the

Two psychlatrlsts anda pedlatrman

became interested 17n”theprersonraht1es
of infants in their hospital nursery. .
They watched some babies until their

adolescence to determine what aspects
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of temperament,; if any, are present at
birth, Their conclusions show that
mdmduals are born w1th a basic

qualities that are inborn include: 7
activity level; regularity in sleeping; __

edting and eliminating patterns, readi-

ness to accept new people and situations,
adaptability to change; sensitivity to
light and noise, general mood of
cheerfulnecs or unhappiness, intensity

of responses, and persrstence

and combinations cf traits rralgesome
babies more demanding - parental
tolerance and patience than others.

Because parents have an image of the

“perfect baby;’’ infants who enter the
world with predominantly intense .
reactions such as high activity level; a
general mood of unhappiness, and
longer periods of wakefulness are most
likely to be misunderstood. If your

infant is like this you’ll need all the

1mag1natron you can muster to be the

consistent, Iovmg playmate baby needs:
Knowmg abcut the characterlstlcs

infants are born with keeps parents
from blaming themselves or feeling
guilty about baby’s behavior. If 3 your
baby is a poor sleeper, poor eater, a
constant cryer; and stiffens in your
arms when you’re trying your best; it’s
just the way the baty is. Much of the
spark of thisinfant’s temperament w1||
remain but by the end of the first year
or by midchildhood many of the . _
charag:terlsycfs will have i mod1f1ed Like
any other infant; adJustments to life
depend on your loving attention to.
bring about a transformation in baby’s

less convenient behaviors.

Patterns of growth

Development and behavror in the

first three years of a child’s life hasa
fairly predictable pattern and shape: A
study of behavior patterns of babies

for over 30 years repeatedly notes that

learning and physical growth occurs in
predictable stages.

At some ages children are sard to be

inbetter balance with themselves and
others. Parents find them easier to get

2
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along with and they seem more
content: It's possrble that better moods
occur after majnr learnings are
accomplished. You’ll notice the frustra-
tions of learning to grasp, sit up, walk,

or talk. Babies are notably more
content at six months; 24 months; and
36 months. They teiid to be miore cross,

unhappy, and confused with themselves
at three months; 15 monihs, 18 months,
and 30 months. A child’s tempérament
affects how vigorously they react duririg

their changmg cycles It’s comfortmg
to know that ups and downs are normal
“‘better’’ behavior: The extremes of
behavior are an important part of
development.

Even though behavior patterns ars
predictable and considered temporary
they don’t always vanish by themselves.
A two and ong-half year old having

frequent tantrums needs parentaI help
in resolving anger or frustration in
order to progress. Without guidance
children may perpetuate childish beliav-
iors such as tantrums; rudeness,
whining, or aggression.

Knowing what to expect as natural
prevents parents from being too _
surprised or discouraged when infants
or toddlers behave in ways that are

inconvenient and unattractwe to them:

B The f1rst 10 months of baby’s hfe )
represent the most astounding physical

growth period while the first three
years represent the most rap1d social

Within 60 months of birth babies start
kindergarten where they’ll be expected
to:

® use hundreds of words

. have ideas about time srze coIor,
numbers; and afety

¢ live by social rules regulating toileting;

eating, and aggression

cooperate in work and play relation-

ships

. Bé physiéaiiy éémpéiéni

present some ideas about what you will
enjoy and worry about as a parent: For
more information read Child Behavior,

a paperback book by Francis L. lg and

Louise Bates Aines:
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Birth to ene year

Infants are born with only enough
physical competence to keep their _
bodies functioning. There’s muscular
control to regulate heartbeat, to suck;
to swallow, to exhale and inhale; and
to eliminate: body wastes.

- Muscular development foIIows an

orderly pattern of leariiing to shift the

head in the first few months: Between
two and frve months baby w1|| be abIe

up for short times: By six months they

can roll themselves.over so they ‘can no
Ionger be depended on to stay wnere

,,,,,,

months oabres are expenmentmg with
pulling themselves to a standing
position and creeping.

At three months baby begins to
focus on moving objects a..d people.
By six months the gradual cooperation
of muscles and thought aliow them to
grasp an object and brlng 1t mto their

) By the end of the flrst year baby 'S
hands and eyes work well together but
not as accurately as yours: Don’t
expect the first birthday cake to be
eaten daintily. Biit they do well at
taking objects ‘out of a can and putting

them back; squeezing a doll to make it
squawk; or shaking a bell tc make it

It may seem infants are preoccupied
with eating and sleeping but they are
listeniing to you. I abotiit d week they
are alert 30 hours a week and begm to
make norses dur1ng the1r awake t1mes
Ianguages you will Ic Iearn to understand.
When infants cry you gl know whether
they are telling you they are bored and
warit to be held, talked to, and
cuddled; whether ‘they hurt and nieed

relief; or areJust pIa1n hungry: )
Babies need an audience to taIk to

them: They dehght in the sound of
their parents voices. In spite of what

many parents fear, picking upa crying
baby does niot spoil them. Parents who

respond quickly to baby’s cries dis-
cover. that between three and srx

Babies who do niot get needed attention
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will continue crying and clinging to
parents to get the satisfying contact
they seek. Also, babies who receive
more verbal stimulation are more alert
and aware than those left in cribs to cry
it out.

By the end of the first year babies are
responding to words like‘‘bye-bye;”’

their name, and somie famiily names.

Smce language development depends

hearlng check -up at six months.
Pléasurablé expériénces vvith parents
months: At six months infants initiate
contact with other peaple or Ob_]CCIS by
reaching, crying, making noises; or
laughing aloud. Social garies like

peek-a-boo are high-level entertainment

One to two years

Now baby has become a “toddler
Some researchers claim they have never

seen a “‘spoiled’’ baby but many
‘‘spoiled’’ toddlers. Babies are ab-
sorbed in their physical and emotional

growth and meeting self-centered needs
as they adjust to the world. They
understand and remember little beyond
how to ) get attention for hunger,

warmth; soiled pants; pain; or social
contact. Toddlers enter a new stage of
development as the1r cur1051ty and

participation and territory to explore:

Keep inmind that parents are
teachers. There’s no schoolroom but in
your home you’re conducting short,

simple lessons about everything. You
provide safe and entertaining materials
and space for an exploring child; and
you enthusiastically share toddler’s

1nterests by helplng and  showing how

their way. Asa dlsc1pl1nar1an you
follow a few rules and routines that

help toddlers fearn: You have the final
say in disagreements. It’s essential to
set patterns of guidance for now and

later vears: For example; if toddlers are

not to clznb on the coffee table that

convement for you to distract thein or

move them to where climbing is
appropriate.

Flrmness will nOtJP,alSEYQUT toddler
love you less: They are better able to
deal with the family and the world if
you set and enforce realistic boundaries.
__Physical development in the second
year is marked by a new awareness of
ways to use the body more efficiently:
They achieve a clumsy walking style;
climb stairs by hazardous methods,
and seem to be always jumping over,
around; and under objects.

There 'sa w1de var1atlon 1n the age at

talk or not they are under§tandlng )
more of your conversation than you
think. Their first one or two word
ge’rjtences' usually stems from waliis
such as ““me mllk »” pomtlng to the
""""""" ’ You can

expand the1r vocabulary by makmg a

the real thing; then prcturcs ina book
In the second year there is a fascination
with h1nges so expect turnlng pages to

lndependence is not always easy for

parents to deal with: Toddlers now
recognize they can win your attention.
through various actions—good or bad.
They are increasingly assertive abotit
doing things themselves. They take
great pride in accompliShment but have

you want them todo: They’ll say ‘‘No”’
to many of your suggestions._It’s best
handled by patience, distraction, or
ignoring whenever possible. It’s impor-

tant that they develop. self—confldence
so you may have to think of new ways
to convince them to do things.

~_ Around age two toddlers develop
into delightful companions with good
social relationships. They are fantastic
helpers. Capitalize on their friendly
attitude by teaching words, colors,
shapes; names of objects; and how to
follow directions. Set the table; put
away toys, sort clothes, or clean the

living room together. Reward them

with encouraging words and praise:

Two to three years

_ Dramiatic changes take place as
toddlers approach their third year.

Their original interest in parents,

4

exploring the world; and practicing _
motor skills continues but the use of
their time is more directed toward
accomplishing goals.

Greater physical strength and muscu-

lar control produces graceful sitting

and standing postures: Arms and legs
move together more efficiently for the

usudl r unmngﬁaﬁndlumpmg while
walking on tiptoes and galloping are
added skills. With all parts working
together toddler pedals a tricycle
expertly and throws and kicks balls
purposively: Earge pencils or crayons
are controlled enough to produce
drawings. A big achievement is their
control °f urination: Strengthened
muscles allow children this age to wait
to urinate. However; heavy sleep; cold;

or excitement may resiilt in tefiiporary

loss of bladder control:

The changes in thinking and problem-
solving skills are both interesting and
challenging for parents. An important
part of being two is learning what can
be done with increased attention and
merfrory Spans. As older toddlers
explore objects they want to krniow how
it works and what can be done with it:
The 30-month-old will repeat an.
activity over and over to master it.

Between two and three toddlers are
eager to engage in conversations: Their
words and sentences are more complete
and they warnt to exchange ideds with

aduits: They use more action words
and show interest in descrlptlve words
such as ‘‘huge,”’ ‘‘shiny,” “*rough,”
or ‘“fuzzy.”” Help them experience
descriptive words with explorations of
textures, sizes, sounds; or activities.
~_ More activity outside the home now
lessens toddler’s focus on the family,
especially on mother, Although the use
of *“No’’ has faded, it is still used
frequently 4as toddler atteriipts to make
choices: They want to attract and nold
your attention; not in the same

““clingy’’ fashion of babies but as
individuals:

Greater emotional control is notice-

able as they begm to express normal

your toddler wants to showa{fﬁeﬁctlon
relax and enjoy it. If they express
displeasure with you or others pause to

consider if the feelinig is justified. It’s
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hard for parents to handle feelmgs of
dislike such as ‘I hate you’’ but deal
with it as a grown-up. Sometimes
nieither frienids nior parents are = pleasing.

A thmkmg, reasoning toddler sets a
new tone for vour. relauonshrp Byage
three toddlers begin to size up situa-

4
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tions and think them through before

takmg actronr for example , younger
heavy Iog, a toddler erI ask for heIp
Sometimes parents mistakenly take the
request for helpasa remrmng .
dependency. It’s actually a new level of

This publication was prepared by Marcelle
Stiaatman, Extension human developmient
specialist, and Shelley Lindauer, Ph.D.

Published and distributed in furtherance of the
Acts of Congress of May 8 and June 30, 1914, by

the Oregon State University Extension Service;
O: E. Smiith, director; Washington State __
University Cooperative Exiension, J. O. Young,
director: the University of Idaho Cooperative
Extension Service; H. R. Guenthner; director;
and the U:S: D partment of Agricultare
cooperating.

The three participating Extension Services offer
educationial programs, dctivities, and materials
without regard to race, color, national origin,
sex, or disability as required by Title VI of the
Civil Rights Act of 1964, Title1X of the
Education Amendmients of 1972, anid Section
504 of the Rehabilitation Act of 1973. The

Oregon State University Extension Service,
Washington State University Cooperative
Extension, and the University of 1dalio Coopera-
tive Extension Service are Equal Opportunity

Employers. 25/25/25

more mature reasomng and lS an

opportunity for you to teach decision-
making. Plan_together how to lift the
Iog, arrange therr room or prepare a

the important basics of problem-
solving skiils.
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parents

to six-year-olds

Fascinating preschoolers

__Children develop.while following a
distinctive pattern that flows from one
stage to another. Within each stage,

children adopt new and mdependent
actions leaving behind some dependen-
cies of babyhood.

__Children vary in the ages at Wthh
they reach and leave each stage. They
progress accordmg to therr own

physical, andemotronal steps Skrlls B

that come easily and early to one child
may be difficult and come later for
another child.

~ While each child is dlstmctlve they
are alike i in many ways. Years of
observing young children have pro-
duced information that helps parents
know children are going to experience
times when: thmgs go smoothly and
times that are quite drscouragmg.
Growth and change is a struggle for
children and parents.

Preschool children are still basrcally

self-centered: Their gradual growth in
skills and social interest in others is
developing through the first seven or
eight years of life. Play is their natural

way of learning: They use all of their
senses to actively explore; imitate; and
experiment with people, things, and
behavior:

Three-year-olds

You’ll discover three-year-oids are a
calm, cooperative relief after coping
with two-year-olds. Around the third

birthday; activity is miore balariced and

smooth. But by 34 children again turn
non-conformist and become very
strong-willed. A strorig infier drive

prompts their occupation with gaining
a sense of control of who they are and
what they can do and direct. It is
PNW 280__
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appropriate that they make sqgne
decisions for themselves, but your
patience and understanding will be

challenged as you help them under-
stand the necessity for family routines
and rules.

Physrcally, three -year- olds havﬁe in-
creased running; jumping; and climb-
ing skills. Improved muscular control
allows them to balance ofi narrow

surfaces; use alternate feet for going up
and down stalrs and manage smaII

zippers. Some become prcky eaters and

all openly assert their likes and dislikes
in food. Parents worry about de-
creased appetites but three-year-olds
usually need less food as their growth
rate slows.

Socrally, three-year-olds are becom-
ing more coniscious of other people.

They want to be with other children
and show an increased desire to please
others most of the time. You’ll enjoy
their willingness to cooperate with you.
While playing with others has growing
importance, three-year-olds have much
to learn about cooperative play. They
are begmnmg to share but still push,
shove, or hit to get what they want:
Their socral problems stem from the1r

call attention to themselves: “Look at
me! I can ride the trike better than.
Billy!”” is a bid for superiority. Help_
them feel good about themselves dand

reduce competlveness with simple

responses like; ‘“You are a real whiz

wher it comes to riding a trike.”’
The third year is charactenzed by

emotional extremes and some nega-
tivism. While children at this age are
ot as rigid or ififlexible ds they were d
year ago, they can be very demandmg
and lose control from time to time.

Three -year- olds rapldly progress
intellectually. Experimerititig with

vocabulary building means they pay
more attention to words and how to

make sentences. Have their hearing
checked to insure that words are heard
and spoken corfectly. They enjoy
chatting with adults and asking many
questions to satisfy their curiosity:
Keep your answers simple—preschoolers
aren’t coficernied abouit sciefitific

explanations:

Three-year-olds are learning to
connect ideas and objects. Numbers
and counting, naming objects, colors,
different shapes; animals; and people
are now firmly learned. They like sort-
ing objects according to size, Shéﬁe,
and color: When you I¢ 5k at magazines
or books; point out houses, barns;
nests or stores They hke to Iook for

animals; dads; moms; babres or boys
and glrls

) Play is the main occupatron of
three year-olds. They have no pref‘er- :

ence whether it’s with boys or girls:
They are attracted to water; sand, or
dirt. A three-year-old enjoys building
blocks, climbing, throwirng, puzzles,
musical act1v1ty, and story tellmg

Three year-olds carefully observe
activities in the home and on television.
Imitation is the source of active
pretending during play,.They spend
weeks as Superman or Strawberry .
Shortcake. Grown-up tasks are part of
play; too; so capitalize on their
willingness to help with doing dishes;
making beds, folding clothes, cooking,
sweeping the floor, and chores suitable
to their strength and safety:

Four-year-olds

Exuberant and adventurous de-

scribes four-year-olds. They love excite-
1magmat10n leans toward mventmg
more things to do, but their interest
span tends to be short:
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At four, physical strength and
energy has increased considerably.
They like outdoor pldy that ifivolves

rough and tumbie games as weII as.
and chmbmg They rarer admlt
they’re tired: Since ‘they now think
they’re too old for naps; pian for daily
quiet time. Tantrums; silliness, or
aggressiveness usually are signs of
fatigue:

At this age; children require com-
panionship They fe'el bad ifthey are

have become so 1mportant chlldren
may defy their parents in order to
please playmates. Four-year olds can

play simple games in groups, but the
games may end suddenly. It happens
because each child wants to make the
rules and decisions without regard for
anyone else: In general; this is the year
when taking turns and sharing gets
better.

Children this age still turn to parents
to solve most of their problems but
they are torn between parent and peer

influences. They discover subtle ways

to resist you rather than flatly saying,
llNo *y
Although four-year-olds h( ve Iearned

emotlonal ripheavals many have wide
One fmoment. in a rage the next. This
calls for both firmness and freedom on

your part. Many parents find that
giving a ‘‘time out’’ period teaches
ghlﬁIQrﬁen their unpleasant moods are
not going to disrupt the family. Take
children gently to their room saying;
‘It seems you need time out. When
votu feel better corne back and play
where we are:.”’ Emphasize that they
can come out wher they feel better.
rather than setting a time limit on their
stay: Many spats between playimiates
can be resolved by the children without
parental interference. However; be on
guard against uncontrollable fighting
or use of objects that could harmi either
éhiid

,J@S,Chp,qlf;ri ‘With a longer attention
span they spend more time engaged in _

activities of interest. They expand their
language skills by attempting new, big

2
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words. They make up rhymes and
words of their own like; “‘smerfy; )
werfy, derfy’” which brings on gaies of
laughter and more improbable words.
They also discover swear words and
““potty talk.”” It’s best to ignore
unﬁdeﬁsrraplfefwords as much as possible.
Make it a habit to praise words you
want to hear like “‘please’’ and ‘‘thank
you,’’ or offers of help.

The play of four-year-old’s reflects
imagination and love of pretending.
Smali-scale woodworking tools or

household equipment pamcularly fascr-

activities. Indoors they can spenﬁdrarlrgt
of time with creative materials: paper;
scissors and paint; books; musical

instruments, and building blocks.

~ _Encourage their interest in books by
helpmg them write their own. After a

trip to the zoo; a birthday party; or any
event, help them cut and paste pictures
into a booklet of 4 or 5 pages. Under
each picture priat words your child
chooses to represent the picture:
Chrldren are proud of books they

agam

Five-year-olds

Fwe year-olds are generaIIy happy

Theyffimid life appealmg as they bubble
with affection and cooperation. But as
with previous pleasant stages the mood
changes at about age 5%z when a fresh
set of strong demands and emotional
upheavals affect their behavior: They
seem to want too much; try things that
are too difficult, and make new claims
on the center of attention. Children
approaching six feel pressured by
themselves and others to act more
grown-up than they really are.

During the fifth year, well-developed
motor skills aliow children to perform
more comphcated tasks like riding a
two-wheel bike: Better eye-hand
coordination lets them lace and tie
shoes and handle a knife and fork

more easily: They can use paint,
scissors; pencils; or other art materials

construetlvely They now show nght or
left hand preference

Initiative; or plannmg and organizing,
is characteristic of thisage: Their plans
and routines in the bathroom may not
be familiar to you, but the main thing

is they are trying to get the job done.
Efficiency comes a bit later:

Five- year-olds reach a new level of
cooperation in play with others. Most
of them are happy, successful group
participants. They want to be in on

everything others do: But they are not
ready for competitive games and are
yery7d1§goyraged by losing. Play for
preschoolers is different than it is for
adults. It’s a child’s beginning stages of
thinking, planning, and organizing..
These dre also the years of their peak
1magmat10n—the rules for play are
always their own.

Socially; five-year-olds have made
great progress in learning what is
‘“right’’ to say and do. They are more
sympathenc toward others and usually
in control of their emotions: They
enjoy their independence and like to be

given responsibility for runining sifiy.le
errands or taking a message toa
neighbor.

Although fives can distinguish be-
tween what is true and false; they may
exdggerdte ot tell “tall tales.”’ Pre-
schoolers deal wrth a shakey sense of
reality and many unknowns: Was it
real or wasn’t it? Is it mine orisn’t it?
. Honesty is learned gradually: It
begins to take shape in a child’s

thinking during this year. Families

communicate the value of truth or not
taking other’s things with and without
words. Lies may be imaginative tales;
fallure to understand your questions,

or given in antrcrpatron of punishment:
Taking things is part of learning to
distinguish what is theirs and what
belongs to others: Even  kriowing that
something belongs to someone else
does not wipe out a desire to have it.
This is not stealing. Accept lying or
taking things as mistakes and help

them understand why it is wrong.

Five-year-olds can understand rea-
sons for behavior. Without being
preachy or making them feel like
criminals, help theni feturn articles to

their owners and praise their honesty:



ﬁéy soon get the idea that éertain

very CUl'lOUS and constantly ask how;,
what, when, and where. They have
many stories to tell that flow more
logically now. They’ll sit for a chat or
enjoy talkin'g on the telephone. Théir
expandmg They ask “What does this
say?”’ It’s time-consuming for you, but
learning words is & powerful accomplish-
ment for fives: S
Clocks and telling time become a
new source of interest. They have little
concept of next week or next month,

but, when the clock hands are stralght

Ch: ldren of this age are 1nterested in
everything fromthe smallest leaf to the
biggest inachinery: Satrsfy this yearning
to see ad touch things in your
surrcuidings—a walk in the woods, a
trip to a farm, or watch street -
construction. Collect and save objects
from their excursions for stories and
books:

L

Promoting the self-image

Parents talk a lot about how they

want their children to grow up: They
worry about their children’s progress
because they know early experiences
influence a child’s school and social

accomphshments Good adJustments
begin in childhood and continue step
ty step through life.

Preschoolers are not Iikely to ask

themselves ‘“What kind of a person am
17"’ or ““How much do I like myself"”
They do, however, create infer pic-

tures of themselves based on how well

they seem to be doing; how much they
are loved, 1nd how they are pleasing
you: Successful experiefices build

pleasant inner prctures of seIf—

becomes a chrld 3 foundatron for

actron Repeated failures and discour-

agementbmld pictures of despair.
“I’m a flop,’’ was the constant remark

of a four-year-old whenever things

didn’t go well: When children have

rleasant inner pictures; they have high
self-esteem.

High self-esteem is not seif-
centeredness. It simply means that
children See themselves as helpful;
enjoyable, stronig, and deperidable.

Preschoolers’ constant demands for
recognition of accomplishments are
not self-centeredness. Iiistead, they

seek reminders of their worth to make

them glad to be who they are: Children
with high self-esteem accept daily risks
while children with low self-esteem

withdraw from new learnings and
adventures because they fear failure:
Childrén aren t Born With selﬂ

posmve or negative resporses to thelr

efforts. Your words and actions carry
powerful messages that tell children.
whether they are valued and enjoyed or

whether they are an extra burden.

Everything that happens to children

affects their self-image: Important and
unimportant incidents raise and low=sr
their self-esteem. For example, if

you’re always too busy; in a hurry, or
use ‘‘put-down-talk;’’ children con-
clude they’re not as important as other
things or people. You can repeatedly

tell them you love them but if its not
remforced w1th your time and attentlon,

mcapablhty Support their struggle to
feel big and proud by telling them that
ihey’re doing well. If day after day,
children experience more comifort than

discomfort; more encouragement than
discouragement,; and more attention
than lack of it, they develop good

feelmgs about themselves:
No parent mtentronally contributes

to feelmgs of low worth in their

Iessly or thoughtlessly, the best of

pictures are not presented to children.

Here are a few items to think about:

Appropnale expeclailons. Few chrl-

dren can live up to parental expecta-
tions. Standards are important to work
toward but can become detrimental to

children’s views of their abilities.

Chiidren do their best to iearn manners,
remember rules; sit still; and share, but
they are beginners and rarely achieve

selves by your standards do you make
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them feel that they’re improving? A
child who cannot meet a parent’s

expectations; soon gets the mcssage, “]
have little faith in you when you aren’t
measuring up.”’ Remembering what

children of each age can do will help

you have mnre realistic expectations:

Promote trust: Let children show

unhappy or angry feelings without fear
of reject‘on lt 3 easy to share m

feelmgs are also part of getting along in

seIf-lmages when you understand and

comfort children in difficult tirfies.

Avoid degrading then: in front of
others or allowing others to tease or
belittle them. Preschoolers must be-

lieve you’re on their side:

Respond lmmedlalely when chlldren

behave well. ‘““You were h=lpful when
we were mthe grocery by, ing qmetly
in the cart”’
strive to hedr you say it agdin. Too
often children’s desirabie behavrors are
taken for granted while attention is
focused on mistakes. This makes it

difficult for children to gather enough

positive pictures of themselves to build
a high self-image. Constant e encourage—
ment for positive efforts, praise for

tasks well done; and a senise of humor

about mistakes give children the
background for building high self-
esteem.

llé sénsiiiyé io éiiiidren s fééiings.

on you, mrsbehaVior or nervous habits

may signal a troubled self-image: Put
yourself in your children’s shoes. Is

theie enough recognition, tenderness;

and encouragement flowing their way?
Some children need more encourage-
ment than others to help them feel
good about themiselves.

__Psychologists define love as helpmg
someone to grow. Aside fromi the
unconditional affection you freely give
your children; helping their growth lies
in understandmg the world from their
point of view.

Well- meanmg parents often I1m1t

their conversation wiih preschoolers to
giving orders or disciplining them: )
Many parents pay little attentionto a

child’s feelinas or concerns. Make
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conversation with your children each

acm” Or actlbﬂ

look 'Ot tye : good rather than the
poof Pa rtsm an effort

find ¥ S’s to correct mistakes with-
out dis Ouragmg positive dctivities

day: Take turns listening and speakmg
SO you can better understand one
another Parents may want to

remarks to children

/\
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e look for and comment on a child’s
potential skill.

Preschoolers are filled with wonder at

what they see and .;an» do. Share the

delight of their d:scovery and mastery
with them as you grow together.



especially for

parents

Disciplining presckoolers

'Few parerits can honestly say they
never  have t trouble petting therr chrl-

lost their “cool” from trme to trme and
don’t know what to do when methods

they’ve heard or read about fiil to
work with their youngsiers: Many
parents have no problem teaching
children to avoid danger bt fiiid it

hard to establish rules for everyday
living.
Experts agree that the goal of rearmg

make chrldren stop “bad" behavior
are being replaced by understanding

what’s happening within a child and

then guiding their natural interests and
drive. Parents can now know what to
expect at each age. But even that
knowledge does not comie with 4 set of
1nstruct10ns because every Chlld and

rearing suggestions make parents feel

more comfortable and mat e growing
up easier for children.

Much of a three- or four- -year- -old’s

behavior troubles are due to poor
memory. Altho'igh memory 1; steadily
1mprovmg, they happily get into

situations without remembering past
experiences or consequences. They
sremember only a few words or ideas

when someone is talking to :hem and
have difficulty recalling what hap-
pened this morning »r yesterday.
Their short memory makes them
unable to follow many instructions
given at the sare time. Don’t be

surprised if Fudy dces not f.:llow all
yaur 1nstruct101.s when you say, “Take

on your pa]amn.,, brash yggr tee“h
and hurry up!”’ Judy will probably
brush her teeth thinking she has done
what she was iold. Being told too

much; too fast; is upsetting to z child:
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Children are more likely to follow
short, simple one-step-at-a-time
instructisns:

Many parents feel uncomfortable
with the word discipline because it _
recalls resentment and frustration from
their childhood: it’s often thought of
as payment for being ‘‘naughty:”’
___The word discipline refers to instruc-
tion and knowledge. Disciplifie is

teachlng children the rules people live
by. It’s also helping them learn and
practice these rules. Discipline makes
you get to work on time; drivers stay
on the right side of the street; and
children wash before eating, It snot a

negative thing you do to children wien

they make mistakes: -

There are two simple things children
must learn: how to use desirable
behavior and how to avoid undesrrable
behavior:. What you as a parent have
on your side is a child’s natural desire
to piease you. Desirable behavior is

most easily and rapidly learned ‘when it
is recognized and encouraged with
Speciai att=ntion and affection. Desir-
abic behavior that has been praised

tends to be repeated because children
love the grown-up, important way it
makes them feel. Uiidesirable behavior
is repeated too, if that’s the only way a
child can get vour attention:

1hink of discipline as loving actions
you take to teach your children to:

. achleve for themselves

* choose desirable behavior wheni you

~ aren’t around

. develop pride and pleasure in domg
what is right and acceptable.

Showmg your love is the first step in
teaching eifective discipline: As chil-
dren become active preschoolers; maay
busy pareiis teid to ro'rg'et to continue
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the playful; loving éxéﬁéﬁges@joyéd,
with themn as babics and toddlers. They
neglect the secret of suiccessful d.zci-

pline—creating lovmg momefits imore

often than correctlve ones: Specral

readmg together always i lmproves a

child’s efforts to please you. Yelling,

chlldren mto dasirable behavror has
not proven to work that way: This
reduces a child’s sense of accomplish-
ment and self-worth. It doesn’t make

you feel successful as a parent either.
Three discipline styles used by

parents are reflected in children’s
behavior and self-confidenca;

~ Rigid eniforcemient tcaches obedience
arid conformity tc strict rules and )
standards throu"h fear of pumshment

sensmve to drsapproval whether 1t

comes from dlsrourrgmg words,
frowns, harsh voices; or physical

punishment. Unrelentlng discipline
reduces children’s curiosity, spirit of
adventure and abtllty to make deci-
aboqtr\vhattheyfshould not do than
what they should do:

Permissive discipfine lets children
rear themseives through trial and error.
Without the security of limitations and
parental guidance, children are less
able to direct or control their inner
urges.

Devclopmcnlaliql§cﬁ|plmc uses meth-
ods that are firm or permis“rve
depending on the seriousness of a
child’s mistakes. It considers the age;

maturity, and temp-rament of each

child. Bevelopmental dlSClpllnt recog-.
nizes that children do not know what is
desirable behavior and that learning is
aslow process. Parents usifig this Styic
support their children with encourage-

ment for what is done wel.

Washmgton Id=ho



_Where does punishment fit into.
effective discipline? Effective disci-
pline teaches children to decide what is

desirable behavior and practice it
because it feels right. The purpose of
pumshment ] to stop chlldren from

Punishment may be physrcal like
slappmg, spanking; or any attack on a
child’s body. It can also be verbal such
as shaming or ridiculing: Physical
punishment stops children from doing
what they are now doing; but it fails to
guide them toward desirable behav;or

A swat on the seat may be necessary to
remind a toddler to stay out of the
street or awdy from other dangerous
temptations: While this mild punish-

ment may do_no harm; it cannot be
used as an effective teaching method _
for preschoolers who shotld be helped
to develop inner controls for their
behavior.

Physical or verbal punrshment
teaches children to hate theiriselves and

others: They think something is wrong
with them because they are treated this
way. Parents who use physical or
verbal pumshmentareiteaghmg chil-
dren that it’s all right to settle conflicts
with hitting or name calling. Educators
say that harsh punishmierit produces
some of the unhapprest least-
controlled teenagers.

Parents who frequently. rely on
punishiment for teaching desirable

behavior usually think nothing else
works. It also works fast; while

effective discipline takes i'm'aginati'o'n
and time: Sometimes punishment is

used because parents are overburdened
reheves thelr tensrot.s -

You may ask; ““What’ s wrong with
spanking?’’ It’s not a question of right
or wrong but what is best for the child.
Ask yourself, “How did 1 feel wheii I

was spanked asa chrld”” and “What

What’s a parent to do?

~ Set limits: Every parent is not

equally comfortable with all methods
of discipline, but children need to

2

know how far they can go: Limits
allow children freedom to make
dec1srons wrthm glven bnundarres To

sidewalk is a set limit: Freedom and
limits are different for each child at
edch age.

Too many hmrts and rules are
confusmg and make it hard for
children to succeed: They also require
constant supervision which is tiresome
for parents. Most ifiiportart is that

there are hrnits Set limits after you
answer these questions:

e is this limit necessary for the child’s
safety?

* Isit necessary for the safetyand
well-being of others? Is it mentally
or physically harmfual?

e Is it necessary for the protection of _

furnishings or other people’s things?

Is this limit necessary now or was it

outgrown?

Is this limit mostly for the comfort

of adults such as too many naps; no

hbiSé Ui‘ mess?
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satrsfyrng natural currosrty or activ-
ity needs?

Sometrmes you’ll set hmrts wrthout
thinking about the reason for the limit

or what the results are. Some parents
say ‘‘no’’ to almost everything. If
children must stay il the yard, is there

something to do there? If they cannot
cross the street; how can they play with
children in another yard? )

Not ali limits need to be explamed to
very young children but preschoolers

need to know reasons for limits; They
can help. you thmk of reasons for a

talk about what would happen if

everybody jumped on the sofa. What
kinds of things can children do while
riding iri & car? They won’i always

agree or remember, but it’s growii-up

tc be helping with family decisions:

Be a model. Few parents reahze they

are constantly bem g copied: If you yell

and call Mary a brat for snatching
baby s teddy beJr Mary learns to yerl

don’t go her way: ff you teach them not
to hit the baby by hitting them; you are

11

showing that it’s all right for grown-

ups to hit people if your table
manners are £good; you eat all kinds of
foods, and you hang up your coat,
children will imitate you. Maybe not

now but eventually:

Use natural consequences. Natural
consequences are actions taken when
children fail to control urges to
misbehave:. A natural consequence

relates to a child’s mistake. You may
depere chlldren of a promlsed trip to

The two situations are unrelated. Tor

natural consequences to be effective
discipline it would be better to warn

your children there will be ric snacks at

the park: Then stick by that statement:
Hunger w1ll be the natural reminder to

effoctive if they occur 1mmed1ately If
you say, “Wart trll your father comes
home, * most children will forge

there. The consequence becomes unre-
lated to the deed, and it also makes a
child fear father.

Why children mlsbehave

] Much child behavror consrdered )
“naughty” or ‘“‘bad’’ is best thought
of as learning behavior: Good disci-

pline is accepting what is natural and
will be outgrown. Babies are excused

for 1mpohte burping and spitting. But

hfe gets harder for three-year olds who

Fours and ﬁves have drfferent troubles

They experrment with language that
comes out as sass, balkiness, or name

calling.
Your chrldren 5 goals are different

from yours. They act out impulses you
have already conquered; like banging
on Grandma’ Sprano or whining for
gum when you’re at the store, A

three-year-old mind is only beginning
to absorb all the infermation it needs
to behave well in many different

situations: That’s why you poin: out
and compllment desirable behavior

Almost all parEnts are 1rr1tated when

preschoolers waste time in routine



tasks; ignore parental requests Ieave
tasks unfinished; and wiggle a lot in
sitting situations like restaurants.
Never expect children to act lrkefadults
Most of the time they will be acting like
normal three-, four-, or five-year-olds.

Desirable pehayrggrs best taught
when things are going well, not when
things are at their worst; children often
misbehave when something is bother-
ing them:

Children mrsbehave when lhey don t
feel well. Children need plenty of sleep,
hcalthy foads; exercise; and fresh air
every day. They’re hard to live with

when they don’t get it. If you rule out

sickness; your children may need time
outdoors or a snack to hold them over
until the next meal. Trying to teach
desirable behavior now would be
useless.

Children misbehave because lhey ]
lack knowledge and -‘xpenence. Thev

new thmgs but haven’t Iearned how or

when the new things are appropriate.
Three-year-olds learn to spit but need
to learn to spit outdoors, ot at others.
Four- and five- -year-olds Iearn shock-
ing words but have to discover you
don’t use theém in social situations.
Chlldren make behavior mistakes just
as they make mistakes geiting their
shoes on the right feet. Some mistakes
call for patient explanations, others are
best ignored.

Chlldren mlsbehave when they are
upset. Children need order and routine
to feel secure. They are upsct by a new
babysitter, a new baby, a sick parent; a
family move, parent squabbles, divorce,

or death: Just when your energies are
focused on resolvmg changes; children
want and need more attention because

they; too; feel insecure;
Children misbehave when they are

discouraged: What’s the use of deing
good things if no one notices? Scme-
times families make a habii of giving

mistakes all the attention. Without

regular. approval and praise for desir-
able behavior; vour children may think
the only way to get attefition is by
misbehaving: Negative attention secms

better than none at all. Kind words
entourage; scoldings discourage.

Children misbehiave when they feel
rejected: All humans crave love and
acceptance and want 1t shown toward
unloved cause children to strike out
with destructive or angry action: The
feelings may come from harsh words
or even having a new baby ifi the home.

Older preschoolers may think they are
being treated unfairly. Talking about
the problem and showing extra affec-
tion usually heIps

There may be other reasons foi )

misbehaving, but it’s easier to attend to
what’s bothering a preschooler now
than later with a teenager. Steady
guidarice and their maturing nature
eventually ends.the toy snatching; truth
stretching, tattling, and demands for
attention you riow deal with. Buit they
will test you, rebel, or forget the rules
many times before they learn how to
control themselves.

Guide emotional em

By age 3 the preschooler s herght-

ened awareness and imagination
prompts a range of emotional _
responses—uninvited feelings that

cause children to laugh, cry, or hit
someone within the same hour:

A child’s emotional reaction may be
interpreted as “bad” behavror but it is

doesn’t understand. Children’s emo-
tional outbursts stem from their fear of
losing your love, having their plans
blocked, or fear for their safety.

it’s not easy to dccept a child’s way

of expressing feelings: Affectionately
recognize your children’s emotions as
norina. behavior and teach then1 ways

to handie their feelmg,

Jeslousy is a miserablz emotion
everyone has and hate< to admrt

grvmg attention to othr_ s and develop

a fear of losirig your love. Jedlousy

is a normal feeling that cannot be
entirely prevented. -
Children do not iiriderstahd thatit’s

person. Preschoolers are Jealous of

babies because they steal your attention:
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They're also jealous of older siblings or
other children who might have miore

privileges or toys—what they consider
symbols of greater love.

_Jealousy can be the reason behind
hitting; pouting; imitating baby; or
show-off behavior. Four- or five-year-
olds often try to show how much better
they are than the child of whom they
are jealous. 1t’s not possessions; other
children, or privileges that cause

Jealousy, but the imagincd loss of your
love.

You cannot treat all children alike
no matter how hard you try; nor can a
child have all your attention. Scolding
jealous preschoolers for aggressive
actions against other children makes
strckmg up for someone else only
proves you love the other one more.

Telling them to love the baby or other
children increases guilt about a feeling
they can’t control.

Relieve jealousy with attention and
affectron to reassure children of your.
love. Daily spend time with each chrld

children are satisfied with the amounit

of attention given them:

) Angé’r and aggression often occur
together. Anger is a temporary feeling
caused by frustration. Aggression

flares when problems are solved by

to be in charge but run iilto many
suuatrons in whrc.l they feel ertherhot
control S.reammg, “l hate you.
You’re mean,”” translates as, *‘You’re
frustrating my wants:”’ Anger can be
triggered by the failure to get a trike .
Johnny is riding or having to leave play
for dinner:

In dealing with angry children avoid

for havmg the feelmg Thls doesn t

help them to learn what to do about the

fecling. Teach chiliiren to express their
feelings by saying; *‘ You’re mad
because Johnny won’t let you play with
his trike.”” Encourage further talk
about the troublesoirie situation and
other things they could play with.
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_ Occasionally children completely
lose control of theniselves. If so, you’ll

need to hold them or take them away
~from the scene. This is not punishment,
biit prevefition ffdm hljrtirig them:

why you’re domg this; *“‘I’m not willing

4

to let you hurt Johnny. You can play in
the §aﬁdb°x or show me how to make
mud nies:’’ Sometimes zll they need is
affection. _ __

Children follow your example If
you or others in the family scream or

hit in anger; a child learns that is a way
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to express angry feelings. You want
children to stand up for their rights,
but they need your help to learn how to

doit: Usually praise for a child’s gen-
erosity; patience; and skills removes
many of a child’s reasons for anger.



